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J. W. Adams Combined School: Wise County Public Schools
Dr. Rick N. Bolling, Ed.D., Principal
Executive Summary:
J. W. Adams Combined School is a rural school that is located in Wise County, Virginia. The school
population mirrors the demographics of the surrounding community. The school has two key subgroups:
students with disabilities and economically disadvantaged students. At J. W. Adams 58.17 percent of the
school’s students are identified as economically disadvantaged. According to Lenowisco Planning
District data, the median household income in Pound is $34,130 annually. Further, the school has 77
students with disabilities. Through an emphasis on building productive relationships with all stakeholders
combined with daily remediation/intervention, the school has been able to close and virtually eliminate
the learning gap between the overall population and each of the school’s key subgroups. Through the
diligent efforts of the school’s faculty, the achievement gap in reading for students with disabilities has
gone from 43.12 percentage points in 2012-13 to 2.50 percentage points at the conclusion of the 2016-17
school year. Further, the achievement gap between the overall student body and the economically
disadvantaged subgroup for reading is currently only 1.32 percentage points. Similar to reading, the
achievement gap for students with disabilities in mathematics has narrowed from 41.72 percentage points
in 2012-13 to 5.74 percentage points for the 2016-17 academic year. In addition, the achievement gap
between the overall student population and the economically disadvantaged subgroup is currently only
0.91 percentage points. Although all of the school’s efforts to narrow the achievement gaps are
impressive, the progress with the students with disabilities subgroup is most impressive. J. W. Adams has
never received the National Title I Distinguished School Recognition.
School Profile
J. W. Adams Combined School, a targeted-assistance Title I Pre-K – 4 school, serves the town of
Pound, VA and the surrounding communities. Our learning community is a PK-8 facility that benefits
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from an excellent faculty/staff, supportive parents, and a committed community. The enrollment is
approximately 460 students.
During the 2016-17 school year, 58.17 percent of J. W. Adams’ student body was identified as
economically disadvantaged as defined through participation in the federal free or reduced lunch program.
The percent identified as economically disadvantaged represented a gradual trend upward over recent
years as the region has struggled with a declining economy that has been heavily dependent upon coal as
a primary industry. At the beginning of the 2017-18 school year, the school became a Community
Eligible School (CEP). Currently all students are able to eat lunch and breakfast at no cost. This
population combined with 13 homeless students comprises the defined at-risk populations. The school
has 77 students with disabilities. The students with disabilities population includes students with autism,
students who are intellectually disabled, students with emotional disabilities, students with health
impairments, students with speech disabilities, and students who have specific learning disabilities.
Since 2013, the school demonstrated significant growth and exceeded all federal and state
accreditation targets. Once again the school demonstrated significant growth during the 2016-17 school
year. Moreover, the school has progressively narrowed the achievement gap between the overall student
body and subgroup populations, especially with regard to students with disabilities and economically
disadvantaged populations. These two significant subgroups at J. W. Adams Combined are the only two
subgroup populations that are large enough to count toward accreditation. Although J. W. Adams has
performed highly with other subgroups, the students with disabilities and economically disadvantaged
populations will be the focus of this narrative as closing the achievement gaps for these two populations
brings student achievement to a level that is statistically equivalent for the school.
Most recently at the conclusion of the 2016-17 school year, all federal and state targets were
exceeded. The school community does not rest upon these accomplishments, but rather views school
improvement and student success as a continuous component of the school’s culture. The school and its
faculty/staff are committed to student growth and doing what is best for each individual child. J. W.
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Adams Combined School has not received the National Title I Distinguished School Recognition.
Attaining this honor would be a landmark for the school and affirm the dedication of the students, parents,
community, and faculty.
The faculty at J. W. Adams includes 23 regular education teachers, four special education
teachers, three full-time resource teachers, four part-time resource teachers, a reading specialist shared
with another school, a Title I Family Engagement Coordinator (FEC), and two Title I teachers (K-4).
Administratively, there is a full-time principal, a lead teacher, a school counselor, a secretary, and
attendance clerk. A nurse is on staff at the school, while speech therapy, physical therapy, and
occupational therapy services are provided by Wise County Public Schools.
Curriculum, instruction, and assessment are viewed as cogs that must work together coupled with
academic rigor. These components must work together, be highly aligned to the Virginia curriculum, and
presented in a school that has a positive culture that is conducive to learning. The school’s vision is for
all students to succeed and achieve through high expectations, plentiful student resources, and a climate
that builds productive relationships with stakeholders that include students, parents, community members,
and colleagues. It takes a village to raise a child and when all of these relationships are productive,
students will perform at high levels and make significant gains.
Assessment Results for Reading and Mathematics
Wise County Public Schools in Region 7 has been progressive in advancing student performance
in recent years. The lighthouse division ranked fourth out of 132 school divisions in regard to student
performance for 2015-16 according to the Virginia Department of Education report card on the division.
For 2016-17, the division moved upward to third with regard to student achievement. J. W. Adams has
been a school that has helped its parent division move upward regarding student achievement and has
successfully narrowed the achievement gaps among student populations.
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In 2012-13, 75 percent of J. W. Adams’ students passed the Virginia Standards of Learning
(SOL) Assessments in reading and 65 percent passed the Virginia SOL Assessments in Writing. Most
recently for 2016-17, 92 percent of the student body passed the SOL Assessments in reading and 85
percent passed the SOL Assessments in writing (Virginia Department of Education State/Federal
Accountability Data, 2017). The school has increased its student performance in reading by 17
percentage points, while increasing writing performance by 20 percentage points. These gains have been
gradual and sustained. Table 1 shows the progression for reading and writing for the entire student body
since 2012.
Table 1: Overall Student Performance for J. W. Adams in Reading and Writing

English:
Reading
English:
Writing

2012-13
75%

2013-14
79%

2014-15
86%

2015-16
90%

2016-17
92%

65%

67%

79%

85%

85%

Like reading, the school has made progressive and sustained improvement for overall
performance in mathematics. The pass rate for all students on the Mathematics SOL Assessments given
in spring 2013 was 80%. By comparison, the pass rate for these assessments given in spring 2017 was
95%. The school has increased the performance of its students in mathematics by 15 percentage points
since the 2012-13 academic year. Table 2 shows the achievement data for all students on the SOL
Assessments in Mathematics for J. W. Adams since 2012-13.
Table 2: Overall Student Performance for J. W. Adams in Mathematics

Mathematics

2012-13
80%

2013-14
86%

2014-15
91%

2015-16
93%

2016-17
95%

Although increased student achievement should be the goal of any school, increased performance
of the entire student body alone does not guarantee that subgroup populations are not being left behind.
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At J. W. Adams Combined, the faculty and administration are committed to the success of all student
populations. Subgroup data is monitored to help ensure that achievement gaps are narrowed and forever
eliminated. For instance, our lead teacher, who previously was one of the best special educators in the
division, meets regularly with our special education faculty to ensure that this subgroup population is
given the focus it deserves. At special education staff meetings, our students with disabilities are
discussed regularly at the individual level. Discussions center on the academic and social needs of the
child. If interventions are not working, ideas are brainstormed and new or expanded interventions are put
into place. Further, collective data of this subgroup population is charted to make certain the school is
making progress. The economically disadvantaged subgroup is handled in a similar manner with the
school principal taking the lead. J. W. Adams does not believe in working without sound data. Time is
too valuable and only interventions that are producing desired results are retained. Data-driven, informed
decision making is a central component of an effective school.
The Virginia Department of Education (VDOE) School/Division/State AMO Detail Report for
2017-18 based upon SOL Assessment data from 2016-17 shows that JW Adams Combined School has
made significant progress towards narrowing, and virtually eliminating, the achievement gaps between
key subgroup populations and the overall student body. These gains were made through purposeful, datadriven decision making, consistent high expectations, and placing stakeholder relationships as priority.
This school is located in a small, rural community with a sluggish economy as evidenced by the school’s
significant economically disadvantaged population. The progress made at our school shows that progress
can be made at all schools to eliminate achievement gaps and have students performing at high levels in
reading and mathematics.
The VDOE AMO Detail Report has the combined English (Reading and Writing) performance
for the student body at J. W. Adams at 91.51 percent passing SOL Assessments in reading during the
2016-17 school year. The pass rate of the economically disadvantaged subgroup on these assessments
during this time period was 90.19 percent, and the similar measure for students with disabilities was 89.36
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percent. The once statistically significant achievement gap among these two subgroups and the overall
population has been virtually eliminated and is no longer statistically significant. Table 3 details the
progression of the economically disadvantaged population in English since 2012. Similarly, Table 4
summarizes the gains made by our students with disabilities since 2012.
Table 3: Economically Disadvantaged Subgroup Scores in English

Overall
English
Performance
Economically
Disadvantaged
English
Performance
Percentage
Point
Difference

2012-13
75.37%

2013-14
79.00%

2014-15
86.10%

2015-16
89.96%

2016-17
91.51%

74.64%

74.43%

84.46%

86.82%

90.19%

0.73

4.57

1.64

3.14

1.32

Table 4: Students with Disabilities Subgroup Scores in English

Overall
English
Performance
Students with
Disabilities
English
Performance
Percentage
Point
Difference

2012-13
75.37%

2013-14
79.00%

2014-15
86.10%

2015-16
89.96%

2016-17
91.51%

32.25%

43.18%

69.09%

75.00%

89.36%

43.12

35.82

17.01

14.96

2.15

Similar to English data, the VDOE School/Division/State AMO Detail Report for 2017-18
showcases increases in mathematics performance and a dramatic narrowing of the achievement gap.
Once again these gains were made through purposeful instruction with a priority placed upon building
productive relationships with students, parents, and the community. Math instruction follows the Anita
Archer model of explicit instruction with daily spiral review.
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The detail report for mathematics performance has an overall student pass rate of 95.10 percent
on the 2016-17 mathematics SOL assessments. Further, the pass rate for the economically disadvantaged
population during the same time frame was 94.19 percent. In addition, the students with disabilities
performance on these same assessments was 89.36 percent. These figures show significant gains toward
eliminating the achievement gaps for mathematics. Only a 0.91 percentage point gap remains for our
economically disadvantaged population, and 5.74 percentage point gap remains for our students with
disabilities population. It is important to note that the school is within two or three students with
disabilities of entirely eliminating the achievement gaps in regard to mathematics. Table 5 details the
progression of the economically disadvantaged population in mathematics since 2012. Similarly, Table 6
summarizes the gains made by our students with disabilities since 2012.
Table 5: Economically Disadvantaged Subgroup Scores in Mathematics

Overall
Mathematics
Performance
Economically
Disadvantaged
Mathematics
Performance
Percentage
Point
Difference

2012-13
80.42%

2013-14
86.04%

2014-15
90.63%

2015-16
92.50%

2016-17
95.10%

79.53%

84.75%

89.75%

90.68%

94.19%

0.89

1.29

0.88

1.82

0.91

Table 6: Students with Disabilities Subgroup Scores in Mathematics

Overall
Mathematics
Performance
Students with
Disabilities
Mathematics
Performance
Percentage
Point
Difference

2012-13
80.42%

2013-14
86.04%

2014-15
90.63%

2015-16
92.50%

2016-17
95.10%

38.70%

57.77%

67.92%

77.77%

89.36%

41.72

28.27

22.71

14.73

5.74
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Research-Based Instructional Practices in English/Mathematics
Instruction is direct and clear in all content areas. The school’s instructional practices align with
Anita Archer’s Explicit Instruction Model. The school’s faculty prioritize remediation as needed prior to
the need for intensive intervention services. Remediation is available to our students on a daily basis as
need arises. Further, spiral review, a research-based strategy, is emphasized in our instruction. Material
is continuously reviewed, and new material is connected to prior knowledge. Assessment models aim to
be as authentic as possible. Further, differentiated instruction helps us meet the needs of our varied
learners.
Opportunities for Each Child to Succeed
The faculty and staff at J. W. Adams place high value on building productive relationships with
all stakeholders, especially with students and parents/guardians. Each student is treated with respect and
seen as a contributing member of our learning community. The faculty offer remediation services on a
daily basis before intensive remediation is needed. The students receiving remediation change daily as
skills change. Further, our teachers contact parents with good news in addition to concerns. The focus is
on building relationships that help sustain our learning community’s commitment to excellence. We get
to know our students and their families. In addition to being approachable and offering daily remediation,
our teachers call parents/guardians prior to sending home any grade of “C” or lower on a report card or
progress report. We work in collaboration with our parents to ensure all students are afforded the
opportunity to succeed.
Coordination with Other Programs
J. W. Adams coordinates its efforts to increase student achievement with other community and
school programs. We believe that students succeed when we address the needs of the whole child. A
local college, UVa-Wise, offers an after-school reading clinic to help address the needs of our struggling
readers. In addition, the college offers STEM events, especially to our female population. Morning Mile
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has as many as 225 participants as students run together with staff and community members for 30
minutes prior to school each morning. Further, the school coordinates a weekend feeding program to help
eliminate childhood hunger. The Association of Parents and Teachers (APT) is active and helps fund the
school’s related services.
Sustained, Research-Based Professional Development
The school’s priority related to professional development favors quality over quantity. Aligning
with the school’s commitment to stakeholder relationships, key faculty members and administration
participate in the National Family Engagement Summit, which covers research-based engagement
strategies. Further, the school is committed to the implementation of instructional strategies and
engagement practices as observed at the Ron Clark Academy in Atlanta, Georgia. Key faculty members
have attended and ideas are being implemented into our school culture.
Partnerships with Parents, Families, and Communities
As outlined above, J. W. Adams focuses on building strong relationships with parents, families,
and the surrounding community. We understand that we are a learning community and must work
together to close achievement gaps and see all students succeed. When all stakeholder relationships are
strong, students benefit.
Strong communication is a hallmark of J. W. Adams. We know that each individual student is
important. We contact parents with both praise and concern. Our goal is to work together. An example
of how we build these relationships is through the use of positive referrals in addition to punitive referrals.
We aim to have our positive referrals exceed the punitive ones. The positive referrals are given as much
focus and parents are called.
J. W. Adams works with the community by having our Family Engagement Coordinator (FEC)
instruct a Learning Club for four-year olds and a Toddler Story Time for children from birth to age four.
The focus is on literacy instruction and early intervention.
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Greatest Factor Contributing to Success
The greatest factor contributing to the school’s success with eliminating the achievement gap is
the school’s focus on building productive stakeholder relationships. The faculty and staff understand that
when we all work together and build productive teams all students will benefit. Although quality,
research-based instructional strategies and professional developments are important, the most important
piece to sustaining school improvement goals is developing a school culture of stakeholders engaging
with one another in a productive manner. When students are first priority, results will follow.
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